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Vision for Curriculum- The Four Key Principles 

The four key principles of the Ark Oval Primary Academy, are rooted in the rich history of the 
school and encapsulate what our curriculum stands for, what we want our pupils to know and 

understand and the kind of individuals we would be proud to call Ark Oval Graduates at the end 
of their time with us. 

                            

1) Knowledge 

Recent research in the field of cognitive psychology has had huge implications in what we know 
about what makes effective teaching and learning. One such area of research is that which has 
explored the importance of a rich knowledge base in developing critical thinking. Critical 
thinking is a crucial life skill not only in careers but in day-to-day life. 

‘Knowledge comes into play because if we want our pupils to think critically, they must 
have something to think about.’ Dan Willingham. 

Willingham’s extensive research in this area is a key cornerstone of our curriculum. The idea that 
a rich base of factual knowledge helps pupils to make connections and exponentially leads to 
further learning is at the heart of the design of each unit through the years. The framework for 
each year group details explicitly the knowledge that will be learnt and how this knowledge 
develops cumulatively throughout the unit. 

2)  Skills 

Once pupils have a broad knowledge base, they need to explore, practise and master skills to 
allow them to apply this knowledge in a meaningful way. The Oval curriculum highlights these 
key skills and demonstrates how these are applicable in real life contexts. It is of crucial 
importance to us that our pupils are clear on how content relates to real life. This is integral to 
pupils’ developing positive learning attitudes from the earliest stages of their education. 

3) Experiences 

Pupil’s experiences are of paramount importance in the delivery of the Oval Curriculum. It is 
these experiences that provide meaningful context to learning. In other words, it makes the 
learning ‘sticky’ and gives something for pupils to pin their developing understanding to. The 

Ark Oval 
Primary 

Curriculum  

Knowledge 

Skills 

Experiences 

Holistic 
Approach 
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curriculum details experiences that enrich and complement each unit and offer teachers 
suggested educational visits that will ultimately enhance pupil understanding. These experiences 
also serve a different purpose- it allows our pupils, who come from differing backgrounds, equal 
opportunity to experience people and places that they may not have access to otherwise. Through 
these experiences, they will also develop key life skills that we too often take for granted- how to 
use transport systems, how to interact with others and how to conduct themselves in public- 
essential development of them as both student but more importantly as active citizens in our 
society. 

4)  Holistic Approach 

In designing this curriculum, we have maximised the opportunity for pupils to make connections 
in content both across units and across year groups. This holistic approach is incredibly 
important for two key reasons: (a) learning acts as a catalyst for further learning as mentioned 
previously e.g. learning about the events of WW2 allows a better appreciation of historical 
narratives such as ‘The Boy in the Striped Pyjamas’. (b) It serves an important purpose for a 
pupil’s experience of their learning and their individual self- esteem. They are essentially able to 
‘hit the ground running; in subsequent learning and they develop a positive self-image as both 
learners and as individuals. In addition to this, we aspire to develop ‘the whole child’ by 
providing pupils to develop not only as an academic but as an individual.  

Rationale- Reflections on Context  

 

 

 

 

 

 

 

 

 

 

 
Context & Demographic Implications for the Ark Oval Primary Curriculum 

Croydon is the most child populous borough in 
London of which the central west section is the most 
populous. It has the highest demand for central 
services in the area.  

-Need for a curriculum which provides pupils with 
the cultural capital they may not necessarily get 
outside of school.  

West Croydon has the second highest prevalence 
for CP plans, looked after children and 
children in need.  

-Need for a curriculum which prioritised personal 
development and is supported by a pastoral 
programme that allows pupils to access the 
curriculum.  

This area has the 2nd highest prevalence rate per 
10,000 for persistent absence in primary.  

-A challenging, knowledge-rich curriculum which 
considers the gaps that pupils have in their 
knowledge and understanding, and which motivates 
our pupils to learn. 

2nd highest prevalence per 10,000 for SEND 
support.  

-A curriculum which is accessible and differentiated 
appropriately so all pupils have access to and are 
challenged by their learning.  

Highest area of child mobility in the borough.  -A challenging, knowledge-rich curriculum which 
considers the gaps that pupils have in their 
knowledge and understanding, and which motivates 
our pupils to learn. 

IDACI score 0.21 in comparison to the national of 
0.24. (Deprivation rating)  

-Need for a curriculum which provides pupils with 
the cultural capital they may not necessarily get 
outside of school. 
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What is Cultural Capital? 

 



‘Education is the sum 
total of one’s experience,’ 
Mortimer J Adler 

Curriculum Design Principles and Research Basis 

 
 
 
 

 

 
 
 
 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

 

 

 

 

                      

Curriculum 
Framework Design 

Principles   

Broad, challenging 
& rich literature 

spine  

Character and 
Personal 

Development  

Contextualised: 
making 

connections  

Knowledge-rich 
and cultural 

capital 

Experiential  

Responsive to 
pupil interests and 

curiosities and 
bespoke to our 

pupils 

Experiences Offer 
Ark Oval Graduates in Year 6 will leave the academy 
having… 

…written and published a 
physical book.   
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Year 1 

 

…designed and flown a kite. 

…participated in class debates about important global issues. …designed and carried out scientific investigations. 

…carried out geographical fieldwork. 

…had a chance to perform to an 
audience.  

…participated in a competition.   …designed an invention that 
could change the world.   

…seen a live musical 
performance.  

…fundraised for a worthy cause.    
…asked questions and having 
had their say in what and how 
they learn.     

…met with notable individuals 
who influence our community. 

…showcased their learning and celebrated their 
successes and achievements. 

…shared in other cultures and explored 
their beliefs, traditions and ideals.  



Curriculum Learning Journey  
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The Ark Oval Literature Spine 

Year 1  
 
Unit 1 

 
 

 
Unit 2 

 
 
Unit 3 

 

 
Unit 4 

 
Unit 5 

 
 

 

 



 9 

Year 2  
 
Unit 1 

 
 
 

 
Unit 2 
 

 

 
Unit 3 

 

 
Unit 4 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
Unit 5 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

Year 3  
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Year 4  
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Year 5  
 
Unit 1 

 
 
 

 
Unit 2 
 

 

 
Unit 3 
 
 

 
Unit 4 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
Unit 5 
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Unit 2 
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Unit 4 
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 AU1 AU2 SP1 SP2 SU1 SU2 
R Who am I?  

All about me  
Why do we celebrate?  
Festivals & Celebrations  

What is out of this World? 
/ Space 

What has happened? How 
do things change? Growth 
and Changes  

Where can you find me?  
Animals & Habitats  

How do we move on? 
Journeys / moving on  

KEY TEXT- 
READING  

We’re Going on a Bear 
Hunt 
Starting School 
Harry and the 
Dinosaurs go to school 
Funny Bones  
Goldilocks and the 3 
Bears 
 

Pumpkin Soup 
Hovis the Hedgehog  
Rama and Sita  
The Jolly Postman  
The Polar Express  
Sammy Spider’s First 
Hanukkah  
The First Christmas 
 

Whatever Next  
How to Catch a Star 
The Smeds and The Smoos 
Man on the Moon  
Aliens Love Underpants 
Beegu 
 

Jasper’s Beanstalk 
The Enormous Turnip 
Jack and The Beanstalk  
Oliver’s Vegetables  
The Tiny Seed 
Titch 
 

The Very Hungry Caterpillar 

The Lion Who Wanted to 
Love 
The Rainbow Fish 
Boris Goes Camping 
Handa’s Surprise 
 

Journey Home From 
Grandpas 
The Naughty Bus  
Amelia Earhart 
The Train Ride 
Lost and Found 

Context / Key 
Thinking   

Welcoming to school, 
learning routines, 
expectations and 
values. Developing an 
individual sense of 
self.  

The chance to find out 
about and explore a range 
of celebrations and the 
people who celebrate 
them.  

To discover What is out of 
this world, develop a basic 
understanding of Space 
and how it has inspired 
others.  

To explore growth and 
change over time.  

To study a range of 
animals and life cycles. To 
be able to compare and 
contrast habitats.  

To identify different modes 
of transport and how it has 
changed over the years.  
 
Reflection on achievements 
& Transition into Year 1,  

Suggested 
Progression of 
Themes  

1. Who am i? 
2. How do we look 

after ourselves 
and others? 

3. How can I 
explore my 
school? 

4. Who is in my 
family? 

5. How do I make 
friends? 

6. Who are my 
friends? 

7. What does my 
body look like? 
 

1. Trick or Treat, what 
will we learn this 
week?  

2. Why do we 
remember?  

3. What do we do to 
celebrate? 

4. How old are you?  
5. How is Hanukah 

celebrated?  
6. Why do we celebrate 

Christmas?  

1. What is Space? 
2. What is in space 
3. What does it look like 

on the moon? 
4. Would you like to go 

to the moon?  
5. How can you get 

there? 
6. How many planets 

are there?  
7. Does anyone live in 

Space?  

1. How did the beanstalk 
grow? 

2. Who was able to pull 
the enormous turnip 
out of the ground?  

3. What happened to the 
Gingerbread Man?  

4. Why do we need a 
balanced diet? 

5. How does a sunflower 
grow? 

6. What happened to the 
caterpillar? 

 

1. Which animal would 
make a good pet?  

2. How was Leo brave?  
3. What was Handa’s 

surprise?  
4. What was it like 

when Boris went 
camping? 

5. What do you find in a 
jungle/on the 
plains/in the 
country?  

6. What is it like to live 
under water?  

1. Who do you contact in 
an emergency?  

2. How can you travel in 
the air? 

3. What were trains like in 
the past and what are 
they like now?  

4. What is it like to be a 
train / bus driver? 

5. How would you build a 
boat?  

6. What kind of vehicle 
can you design for the 
future? 

7. What personal journeys 
do we take in our lives?  

 
 

 
Areas of Learning  PSED  

-Welcome to school. Introduction to rules, values 
and routines.  
-Children to adapt their behaviour to different 
events.  
-Develop sense of self and ability to identify how I 
am unique.  
-Build relationships with peers and key adults.  
 
PD  
-Independence with  Health & self care – how do we 

PSED  
-Listen to the ideas of others and share knowledge and 
opinions towards learning.  
-Children to suggest how they would like to take their 
learning forward.  
-Develop friendships , how to be a good friend, how to 
play co-operatively, negotiate, solve problems without 
aggression and help others.  
-Develop confidence to try a range of activities and explore 
new situations.  
 

PSED  
-Speak  in familiar groups, talk about their ideas and 
choose resources they need to use for activities.  
-Be aware of and confidently verbalise when they do and 
don’t need help.  
-Identify and discuss how they and others show feelings. 
-Talk about and adapt behaviour appropriately across a 
range of situations and use steps to negotiate and solve 
problems when needed.  
-Adapt behaviour appropriately and take changes of 
routine in their stride eg school trips, transition.  

Reception overview 2019-20 Ark Oval 
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look after ourselves and others? 
-Using equipment & tools safely  
-Develop fine motor control in a range of ways.  
-Using a range of one handed tools to manipulate a 
range of materials.  
-Forming letters correctly and holding a pencil 
effectively.  
-Confidence to try a range of foods, school lunches.  
 
C & L  
-Encourage children to listen in a range of situations 
to adults, parents and to each other.  
-Children to demonstrate their understanding by 
answering a range of questions eg who, what, where, 
how.  
-Listen to a range of stories with increasing attention 
and recall.  
 
L-R  
-Reading opportunities will be provided across all 
areas of provision.  
-Introduce home  library system.  Children to choose 
books to take home.  
-Model skills needed for reading eg handling books 
independently with care, turning pages carefully and 
tracing print from left to right.  
-Start RWI Set 1 Sounds  
-Full name Recognition and initial sounds in words.  
-Listen attentively to a range of stories,  
 
L-W  
-Writing opportunities will be provided indoor and 
outdoor across all areas of provision,  
-Hold tools effectively and begin to form letters as 
they write from left to right across a page.  
-Name Writing.  
-Writing across a range of contexts eg lists of classes 
in school, school lunch menus, registers, labelling 
parts of the body.  
M  
-Number Recognition 
-Counting objects with 1:1 correspondence.  
-Estimate and count how many objects are in a set.  
-Introduction of daily Callander maths.  
-Numbers, shape and pattern in the environment,  
 
UTW 
-Use of technology across all areas of the provision.  
-Use of technology within our homes.  

 
PD  
-Use a range of one handed tools safely eg scissors to 
change materials.  
-Using a pencil effectively to correctly form letters.  
-Move physically in a range of ways in response to music 
eg Holst The Planets.  
-Discuss ways to keep healthy and safe and manage risks 
appropriately when using equipment.  
 
C & L  
-Listen with interest to stories and rhymes.  
-Join in with and learn repeated refrains.  
-Understand and answer how and why questions.  
-Use language to Retell and create a range of stories in 
their own words using puppets, small world and in role 
play situations.  
-Children to maintain their attention appropriately.  
 
L-R  
-Reading opportunities will be provided across all areas of 
provision.  
-Continue with home library system.  
-Read a range of traditional tales, fiction and non fiction 
texts. 
- Discuss characters, settings and plot.  
-Hot Seating – characters from a story.  
 
L-W  
-Writing opportunities will be provided indoor and 
outdoor across all areas of provision,  
-Children to use their phonic knowledge in their writing 
and begin to write common irregular words.  
-Write to retell and create their own versions of traditional 
tales.  
-A wide range of writing including letters, recipes, 
recounts, postcards from space and a fact file.  
 
M  
-Comparisons and ordering of size using real life objects 
Eg Turnip.  
-Language of size and capacity.  
-One more than and one less than.  
-Real life problem solving, addition and subtraction based 
on relevant stories.  
-Weighing of ingredients for baking Gingerbread Men. 
 
 
UTW 

 
PD  
-Move like animals in a range of ways.  
-Use a range of PE equipment with purpose and control eg 
bean bags, hoops, balls.  
-Children to manage physical risks and develop their 
awareness of personal safety.  
-Show control with gross and fine motor skills.  
-Use tools effectively to manipulate materials safely for a 
purpose.  
 
C & L  
-Retell  experiences from school visits and observations.  
-Verbalise  their own stories using imaginative language 
influenced by their experience of books.  
 
L-R  
-Reading opportunities will be provided across all areas of 
provision.  
-Continue with home library system.  
-Use phonic knowledge to read books with simple 
sentences containing common irregular words.  
 
L-W  
-Writing opportunities will be provided indoor and 
outdoor across all areas of provision,  
-Write sentences including common irregular words 
through a range of genres including descriptions of 
animals, transport fact files, a recount of school trip, life 
cycle of chicks.  
 
M  
-Using 3D shapes to create representations of boats, trains 
etc.  
-Doubling and halting  
 
UTW 
-Use of technology across all areas of the provision.  
-Observations of animals and sea creatures.  
-Explain and plan how to take care of the chicks.  
-Take  responsibility for looking after class chicks.  
-Observations of the chicks.  
 
EAD  
-Creating stories or adapting stories to find an alternative 
ending through role play. 
-Junk modelling / constructing to design and create a 
mode of transport for use in the future.  
-Combining a range of media and materials to create 
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-Show an interest in different cultures, festivals and 
celebrations.  
-Have an awareness of own family and create a 
family tree,  
-Show care, concern and respect for each other.  
 
EAD  
-Creating a range of representations of people, 
objects and events eg self portraits and bonfire night.  
-Exploring colour and shape using different tools eg 
sponges, brushes, tea stating, dye etc.  
-Creating collages using a range of media and 
materials for a purpose.  
-Developing imagination in role through small world 
and role play.  

-Use of technology across all areas of the provision.  
-Observing and discussing changes in food eg when 
cooking Gingerbread Men and melting butter on toast.  
-Develop an understanding of growth overtime.  
-Use photographs of themselves as babies and identify 
how they have changed and how they have stayed the 
same.  
-Planting seeds to observe growth.   
 
EAD  
-Acting out stories.  
-Making own music and songs using instruments eg moon 
dance.  
-Create rockets to go to the moon, spaceships and aliens.  
-Using imagination to plan and create a space journey.  
-Drawing / sketching of flowers / plants.  

representations of animals.  
 

Experiences  Tour of School / Local 
Area Walk  
Trip to the library 
 
Role Play Home 
Corner, school 

Trip  to Morden  Hall Park 
Nativity Play 
 
 
Role Play: Café, card shop, 
home corner 

Trip to Morden  Hall Park  
 
 
Role Play: Space station / 
launch pad   

Deen City Farm 
Caterpillars in school 
 
 
Role play: Story cottage, 
garden centre 

Trip to Morden  Hall Park  
 
 
Role Play: zoo, pet shop, 
vets 

Trip to the Transport 
Museum 
Local area bus trip  
Visit from police / fire 
engine.  
 
Role Play: Fire station, 
police station, bus station 
hospital  



Core Subject Offer: Reading 

Our vision is that every child at Ark Oval becomes a lifelong reader, not only for 
academic success but for enjoyment. We balance teaching daily reading skills with an 
enjoyment of literature though weekly library visits for every class, Library nights 
and daily DEAR ('Drop Everything and Read'.)  
Pupils at Ark Oval learn important reading skills in a daily lesson (alongside daily 
phonics for pupils on the programme). Our philosophy is based on 'Stage, not Age' 
and this is used to teach pupils skills in a way that they are all sufficiently challenged. 
Key skills are built upon at every reading stage in a 'mastery' approach, to allow 
pupils to practise and refine their reading skills with a core text at the heart of 
learning.  
Our aim is for Ark Oval Pupils to leave school with the skills and good reading 
behaviours to be an independent, mature and critical reader: 

 Enjoy reading extended and more challenging texts across a variety of 
genres (modern fiction, poetry, classics, non-fiction, newspapers, etc) 

 Use reading to access the wider curriculum 

 Think critically and question what they read 

 Become’ what they read, and what writers have to say, as well as 
beginning to notice the effect that writing has on them as a reader 

Ark Oval Reading Provision 

R  Daily systematic phonics lessons where pupils are grouped by their current stage of reading 
development 

 Phonics resources and activities during continuous provision and in everyday routines (interactive 
games, Fred talk games, phonics resources inside and outside) 

 Pupils working below ARE in phonics  receive daily 1:1 support, so that they don’t fall behind 

 Planned opportunities to expand learning of core texts through each area of learning 

 Wide range of fiction and non-fiction books available throughout the day 

 Rich vocabulary from core texts explicitly taught in Literacy time 

 Daily story time with questioning to develop early comprehension skills. Re-read familiar texts 
with predictable phrases and rhymes for children to join 

 Picture comprehension to encourage pupils to develop early comprehension and critical skills ( I 
see (Literal), I think (inference), I wonder (critical thinking) 

1  Daily systematic phonics lessons where pupils are grouped by their current stage of reading 
development 

 Phonics resources to be available for children to explore in independent learning time 

 Pupils working below ARE in phonics receive daily 1:1 support, so that they don’t fall behind 

 Daily story time with questioning to develop early comprehension skills. Re-read familiar texts 
with predictable phrases and rhymes for children to join 

 Daily comprehension skills taught through an adapted version of the school’s reading model (See 
‘Ark Oval Progression in Reading Skills’) 

2  Daily systematic phonics lessons for those still on the programme 

 Pupils working below ARE to receive daily 1:1 phonics support, so that they don’t fall behind 

 Daily ‘Speedy Readers’ group for pupils off the phonics programme to build stamina, fluency and 
urgency for reading 

 Daily story time with oral questioning to develop comprehension skills – focus on prediction, 
inference and making connections 

 Daily comprehension skills taught through an adapted version of the school’s reading model which 
incorporates a smooth transition from phonics (See ‘Ark Oval Progression in Reading Skills’)  

3  Daily systematic phonics lessons for those still on the programme 
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 Phonics resources to be available in classrooms for pupils to use during reading and writing 

 Daily comprehension skills taught through an adapted version of the school’s reading model which 
builds on skills learnt in phonics and  KS1, and prepares pupils for a more rigorous approach in Y4 

4,5,6  Daily systematic phonics lessons for those still on the programme 

 Daily comprehension skills taught through the school’s reading model which builds on skills learnt 
in the earlier years, and prepares pupils for the rigour of KS2 SATS and beyond 

ALL  Weekly visits to school library to encourage good reading habits 

 Pupils to take home at least 1 book per week for home learning (YR-Y2 – one decodable book and 
one book to be read by an adult) 

 Regular literature  events to promote a love of reading and good habits (Weekly Library Nights, 
Buddy Reading, World Book Day, Poetry Day, Pyjamarama etc)  

 Quality core texts chosen to compliment topics that will excite and enthuse children 

 Range of  fiction and non-fiction books available in class book corner 

 Regular timetabled opportunities for reading for pleasure and developing good reading habits 
(Drop Everything and Read) 

 Children read to daily in all classes 

 Every class to be represented by a Junior Librarian who will be a role model for good reading 
habits 

 The most able and passionate readers to attend a weekly ‘Avid Readers’ book club to discuss texts 
at an in-depth level, using critical thinking questions 

Reading Progression of Skills 

The model below is a progression of reading skills that are taught in daily Reading/Literacy lessons 
and is used as an effective means of differentiating learning.  

It is based on stage, not age (See Ark Oval Reading Scale). If pupils cannot access the learning 
independently at the suggested reading stage for their age,  

they will complete differentiated tasks from another stage. 
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 Core Subject Offer: Writing 

The English Curriculum at Ark Oval adopts a holistic approach- making connections between reading 
and writing at every turn so that our pupils are using the vocabulary, literary techniques, structures 
and draw inspiration from the wide range of authors they are exposed to through Reading and the 

Wider Curriculum. Our Writing Model has been designed specifically for our pupils to inspire a 
genuine love for reading and writing but also to support the development and consolidation of the 

fundamental reading and writing skills that will allow our pupils to gain the cultural capital and skill 
to access learning across the curriculum.  The model is underpinned by three key phases which 

mimics the writing process that an actual author would undergo.  
 

 

 

 
 





Core Subject Offer: Mathematics 

At Ark Oval, we follow a mastery approach to teaching mathematics, which reflects the teaching found 
in high performing education systems internationally including Singapore and China. The curriculum 
is designed with the ambitious goal of all pupils achieving mastery in mathematics. We aim to develop 
a love of the subject and an ability to connect areas of learning together and solve problems. We follow 

the Maths Mastery scheme but ensure this is adapted to support the needs of our pupils. 
Our curriculum is cumulative with the most fundamental concepts (such as place value) being taught 
at the beginning of each year. With fundamental skills and knowledge secured first, we can then use 

connections to build mathematical fluency and conceptual understanding throughout the school year. 
This approach means that curriculum content is taught in considerable depth from an early stage. 
Concepts are then revisited throughout the year during mini maths sessions to improve recall and 

connection making. 
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Year 6  
 
Year 6 use the ‘White Rose’ scheme of work to maximise opportunities to develop 
and build upon the arithmetic and reasoning foundations acquired from Maths 
Mastery from Y1-Y5 and to allow for appropriate revision coverage so that pupils are 
secondary ready.  
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Core Subject Offer: Science 
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Unit of Study Overview – Science 
 

  

 
Science Unit  

 

 
Unit 1 

(Autumn 1) 
 

 
Unit 2 

(Autumn 2) 

 
Unit 3 

(Spring) 

 
Unit 4 

(Summer 1) 

 
Unit 5 

(Summer 2) 

Year 1 
 
 
 

 
 

Everyday 
Materials  

 
 

 

 
 

Seasons: 
Autumn & 

Winter 
 

 
 

 
 

Common 
Animals  

 
 

 

 
 

Seasons: 
Spring & 
Summer 

 
 

 
 

Common 
Plants  

 
 

 

Year 2 
 
 

 
Uses of 

Materials  
 
 
 

 
Animals: 

Needs for Life   
 
 

 
Habitats 

 
  
 

 
The 

Environmen
t 

 

 
Plants: 
Bulbs & 
Growth 

 
 

Year 3 
 
 

 
Rocks & 
Fossils 

 
Forces & 
Magnets 

 
 
 

 
Light 

 
 
 

 
The Skeleton 

 
 
 
 
 

 
Plants: 

Needs for 
Life 

 
 
 

 

Year 4 
 
 

 
States of 
Matter 

 
 

 
Sound 

 
 

 
Classification 

& 
Environment

s  
  

 
Teeth & 

Digestive 
Systems  

 
 

 
Electricity 

 
 

 
 
 
 
  
Year 5 
 
 

 
Properties 
& Changes 

of 
Materials 

 
 

 
Forces 

 

 
Earth & 
Space 

 

 
Growing Old 

 
Life Cycles  

 
 

Year 6 
 
 
 
 
 
 

 
Light 

  

 
Classification 
 
 

 
Evolution & 
Inheritance 

 
Circulatory 

System & 
Lifestyle 

 

 
Electricity 
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Unit of Study Overview - Humanities 
 

History Unit  
Geography Unit  

 
Unit 1 

(Autumn 1) 
 

 
Unit 2 

(Autumn 2) 

 
Unit 3 

(Spring) 

 
Unit 4 

(Summer 1) 

 
Unit 5 

(Summer 2) 

Year 1 
 
 

 
 

My Local 
Area 

 
 

 

 
 

Toys in Time 
 

 
 

 
 

Ticket to 
Ride 

 
 

 

 
 

United 
Kingdom 

 
 

 
 

Seaside  
(Now & 
Then) 

 
 

 

Year 2 
 
 

 
Kings and 

Queens 
 
 
 

 
The Great 

Fire of 
London  

 
 

 
Planet Earth 

 
  
 

 
Explorers 

and 
Voyagers 

 

 
Contrasting 

Location 
(Kenya - 
Maasai) 

 
 

 

Year 3 
 
 

 
Settlers of 
the Stone, 

Bronze and 
Iron Age 

 

 
Our 

European 
Neighbours 

 
 
 

 
Ancient 

Civilizations 
 

 The Greeks 
 
 

 
Biomes 

 
 
 
 
 

 
The United 
Kingdom 

(Land Use) 
 

 
 

 

Year 4 
 
 

 
Invaders: 
Romans 

 
 

 
Invaders: 

Roman 
Britain 

 
 

 
The 

Amazon: 
Rivers & 

Rainforests 
  

 
Contrasting 
Civilisations 

 
The Mayans 

 
 

 

 
The USA 

 
 

 
 
 
 
  

Year 5 
 
 

 
Anglo-

Saxons & 
Vikings  

 
 

 

 
Anglo-

Saxons & 
Vikings  

 

 
Angry Earth 

In Asia 
 

 
Ancient 

Civilizations  
 

The Shang  
Dynasty  

 
Contrasting 
Civilisations 

 
Early 

Islamic 

 

Year 6 
 
 

 
Ancient 

Civilizations 
 

The 
Egyptians 

  

 
World War 

II 
 
 

 
Global 

Challenges 

 
Mapping the 

Earth 

 
History of 
Crime and 

Punishment  
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Unit of Study Overview – Art & DT 

 
Art Unit 
DT Unit   

 

 
Unit 1 

(Autumn 1) 
 

 
Unit 2 

(Autumn 2) 

 
Unit 3 

(Spring) 

 
Unit 4 

(Summer 1) 

 
Unit 5 

(Summer 2) 

Year 1 
 
 

 
 

Self Portraits  
(drawing) 

 
 

 
 

Kandinsky  
(Colour 
Theory) 

 
 

 
 

Vehicles  
(Construction) 

 
Printing  

 
 

 
 

Andy Goldsworthy 
(Sculpture) 

 

 
 

Seaside Snacks  
(Food) 

 
 

Year 2 
 
 

 
Self Portraits 

(Holbein) 
 
 
 

 
Landscapes 

(Collage) 

 
Puppets 

(Textiles) 
 

Drawing  
(charcoal & 

Pastel) 
 

 
Monet 

(Impressionist) 

 
African Drums  
(Construction) 

 

Year 3 
 
 

 
Self Portraits 

(drawing) 

 
Biscuits  
(Food) 

 
 

 
Greek 

Amphorae 
(Sculpture & 

Painting) 

 
Van Gogh  

(Post-
Impressionist) 

 
 

 

 
Bridge Building  
(Construction) 

 
 

 

Year 4 
 
 

 
Self Portraits 

(Picasso - 
Cubist) 

 

 
Roman 
Mosaic  

(Collage) 
 

 

 
Pencil Cases 

(Textiles) 
 

Georgia 
O’Keeffe 

(Printing) 
 

 
Still Life 

(drawing)  
 

 

 
Skyscrapers  

(Construction & 
Mechanisms) 

 
 

 

 
 
 
  

Year 5 
 
 

 
Self Portraits  

(drawing) 

 
Dali  

(Surrealist) 
 

 
Volcanoes  

(Construction) 
 

Pollock 
(Abstract 

Expressionist) 
 

 
Baking Bread 

(food) 
 

 
Islamic 

Geometric Tiles 
(Sculpture)  

Year 6 
 
 
 
 
 

 
Self Portraits  

(Warhol & 
Lichtenstein 

Pop Art) 
  

 
Stephen 

Wiltshire 
(drawing) 

 
 

 
Bird Boxes  

(Construction) 

 
World Art 

 
Cushions  
(Textiles) 
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Physical Education 

Lesson Structure and Rationale 
 

- Ark Oval is in an area of East Croydon with a high prevalence of childhood obesity, low sports 
participation and poor access to constructive outlets for children’s energies and talents. 
Physical and mental health wellbeing and approaches are a key part of the academies 
approach to delivering the best possible education. All children should leave the academy with 
a good understanding of how to keep themselves healthy and fit, able to work to SMART 
goals, compete healthily and with a strong understanding of their physiology and psychology 
in order to keep themselves healthy in all facets of their life.  

- Physical education is an essential element of these approaches and will be taken seriously by 
all staff – staff will be expected to model and participate in lessons – sports attire must be 
worn.  

- Our approaches to PE are split into four sections 
o KNOWLEDGE – our PE lessons are not extensions of break and play time, these are 

objective driven and must reference core knowledge from the knowledge organizer in 
order to be productive. The lessons must feature a taught skill and an opportunity for 
peer to peer/staff critique and development. They must contain a section where the 
teacher is able to assess if this knowledge has been appropriately absorbed.  

o SKILLS – the children will need opportunities to learn and develop specific skills – 
these are BOTH domain specific and non-domain specific.  

o EXPERIENCES – The children in the locality have very limited experience of 
physical education, they need to be exposed to a wide range of experiences. They will 
need the broadest range possible of sports and need strong support in making healthy 
choices.  

o HOLISTIC – Our children suffer with a wide range of physical and 
emotional/mental challenges we need to model and structure appropriate emotional 
responses the PE lessons must contain an element of appropriate competitiveness 
where we teach all children to be able to win and lose without fear and that effort 
trumps attainment. We need to model and teach resilience to the children 
relentlessly.  

The children should receive two PE lessons a week – at least one should be delivered by the class 
teacher – 1 lesson needs to be sport specific in preparation for the half termly house sports 
competition and the other focused on the knowledge organiser and the progression of knowledge and 
learning as laid out in the schema.   
 

Sport Specific Lesson  

 
Physical Education Lesson  

 
 HT1 HT2 HT3 HT4 HT5 HT6 

Taught Sport Football Netball  Dance Tag Rugby Hockey Athletics  

House Sports 
Competition 

Football  Netball Dance  Tag Rugby  Hockey  
SPORTS 

DAY  

 

Warm up and introduction  
Reprise Learning 

from previous 
lesson/module 

Introduce specific 
technique/skill being 

taught. 

Indipendant 
techinque/skill 

specific practise 
Performance review  

Application of 
critique and 
competative 
opportuity  

Warm up, fitness challenge and reprise 
learning from previous lesson/module 

Introduce the key 
knowledge element being 

taught  and lesson 
purpose.  

Application and 
investigation.  

Indipendant  application  
Application and critique 

of cobjective.   
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Assessment Policy: Physical Education  
Key Performance Indicators (KPI) 
Each lesson you will be looking at one or two KPIs. This will differ depending on what aspect of the 
sport you are looking at within your scheme of work. Each KPI is broken down into  
Entering Developing, Securing and Mastered. 
Entering – You attempt to perform the skill and apply it within a game or attempt to apply 
knowledge into discussions and practical situations 
Developing – You are able to perform the skill and apply it within a game some of the time or 
sometimes apply knowledge into discussions and practical situations 
Securing – You are able to perform the skill and apply it within a game most of the time or can 
apply knowledge into most discussions and practical situations 
Mastering – You are able to perform the skill well and can apply it within a game with consistency 
or can apply knowledge into discussions and practical situations constantly and comprehensively. 
You will be assessed three times throughout a unit of work. Your first assessment will be in pink, 
the second in amber, and the third in green. The aim is for you to see an improvement in your skills 
and knowledge as you progress through the unit. 

How can I be assessed in PE? 
Practical – You are assessed on your practical ability within each sport; you need to be aware that 
grades may fluctuate across a term due to the diverse range of activities requiring variety of different 
skills. 
Theoretical Knowledge – You are also assessed in your knowledge of rules, tactics and the ability 
to officiate a sport. Practical application of this knowledge will support or in some cases enhance your 
performance within that particular sport. 
What if I have a long-term injury and cannot take part? 
If for some reason you have a medical condition and cannot take part for a long period of time, you 
will be assessed in your knowledge of the rules, tactics and ability to officiate in the sport being 
studied. 

Fitness Progression  
Each term the children will undergo a fitness assessment in the form of an AMRAP. This will depend 
on age range but will be a cumulative assessment where cardio and anaerobic fitness will be tested as 
main track of fitness and well-being progression. Theoretical knowledge and skills will be tracked 
using the KPIs for PE and Sport. 
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Music 

The Charanga Musical School Scheme provides teachers with week-by-week lesson support for each 
year group in the school. It is ideal for specialist and non-specialist teachers and provides lesson 
plans, assessment, clear progression, and engaging and exciting whiteboard resources to support 
every lesson. The Scheme supports all the requirements of the national curriculum. In line with the 
curriculum for music and guidance from Ofsted, this Scheme moves away from the previous levels and 
learning objective/outcome concepts to an integrated, practical, exploratory and child-led approach to 
musical learning. 
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Computing 
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PSHE/Citizenship 

Jigsaw PSHE perfectly connects the pieces of Personal, Social and Health Education, 
emotional literacy, social skills and spiritual developm ent. Jigsaw is a unique, spiral, 
progressive and effective scheme of work, aiming to prepare children for life, helping 

them really know and value who they truly are and understand how they relate to other 
people in this ever-changing world.  

 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

*please see https://www.jigsawpshe.com/wp-content/uploads/2019/02/Mapping-
Jigsaw-11-16-and-new-Ofsted-framework-Jan-2019-JF2.pdf for coverage and 
progression materials 

https://www.jigsawpshe.com/wp-content/uploads/2019/02/Mapping-Jigsaw-11-16-and-new-Ofsted-framework-Jan-2019-JF2.pdf
https://www.jigsawpshe.com/wp-content/uploads/2019/02/Mapping-Jigsaw-11-16-and-new-Ofsted-framework-Jan-2019-JF2.pdf
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Modern Foreign Language 

Pupils in KS1 study Spanish however in KS2 pupils study Latin under the Classics for All Programme 
of Study.  

Even a brief encounter with the ancient world not only fires the imagination of the young but also 
sheds a dazzling light on why we in the West are as we are, with all our massive strengths and 
disastrous failings. For generations a classical education was considered a privilege for the few, not the 
many, but now its revival in primary and secondary state schools is well under way. Classical 
subjects equip pupils with grammar, critical thinking and language skills. It has been established that 
studying classics: 

 Develops English literacy: students of Latin or Ancient Greek achieve a deep 
understanding of grammar which encourages accurate use of language. From the very early 
stages, concepts of singular and plural, tenses and case usage are taught. In GCSE Latin or 
Ancient Greek, more complex grammatical structures are introduced than those in modern 
foreign language GCSEs. 

 Aids cultural literacy: Classical mythology forms the bedrock of much modern art and 
literature and is constantly reworked in theatre and in the visual arts, film and pop-culture. 

 Teaches the foundations of philosophy and history: The ancient Greeks and Romans 
have profoundly influenced western society and thought. They established the disciplines of 
philosophy and history and the foundations of our political systems. 

 Encourages cultural insight: In some ways, the ancient Greeks and the Romans seem just 
like us, but in other ways, they are very different. This can lead students to reflect deeply 
about themselves and the lives of others – an important quality in a modern, multi-cultural 
society. 

 Gives opportunities for wide-ranging thinking: Classical subjects encourage students 
to cross subject boundaries through thinking that touches on language, literature and 
civilisation. 

 Allows for depth and breadth: The study of classical subjects is interdisciplinary. All four 
classical subjects – Latin, Ancient Greek, Classical Civilisation and Ancient History – 
can involve literature, history, philosophy and the visual arts. 

 Improves employment opportunities: Evidence suggests that employers have respect 
for potential employees who have studied classical subjects at school or university. Many 
Classics graduates have made a name for themselves in various fields, including JK Rowling, 
Boris Johnson and Mark Zuckerberg. This is because, among other things, the study of 
Classics encourages clarity of thought, attention to detail, and the ability to argue a case. 

 

 

Pupils in KS2 work through the Minimum Latin Course in a 30-minute weekly lesson. The course is 
multi-disciplinary and allows for connections and a holistic approach to be adopted for subjects across 
the curriculum e.g. in Art, History, Geography and Science.  
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Religious Education 
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Planning Structure and Sequence 

Teachers receive structured support when planning and delivering the Ark Oval Curriculum- both in-
house and from the network. See below for an exemplar of the structure of planning support.  
 

 
Intellectual Preparation Session at Ark- Network led sessions to consider the upcoming units, best 
practice when delivering them, how to tailor them to the needs of pupils and how best to support 

knowledge retention. * 
 
 

In-house pre-planning meet with subject leads during INSET days or CPD sessions to ensure that 
planning is conducive of high-quality teaching and learning.  

 
Week 1     

Pre-Planning 
Meeting with 
T and L lead 

and Inclusion 
Team  

 

 

Week 2      
PPA Day- 

Offsite  

 

 
 
 
 
 
 
 
 
 
  
*Intellectual Preparation Unit Workbook Example 
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Timetabling and Drop-Down Days 
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The Holistic Approach- Life Skills Curriculum  

All pupils at Ark Oval Primary Academy have access to a broad, balanced and curriculum which is 
relevant to 21st century life and which encourages children to become lifelong learners. Equipping our 
children with the skills and knowledge to innovate and meet future challenges underpins much of 
what we do. Enriching the curriculum with first hand experiences, pertinent educational visits and 
expert visitors further brings learning to life for Ark Oval Primary children. Our aim is to develop 
confident, caring, healthy, independent and responsible members of society who are ready for life in 
modern day Britain.  
 
Our PPA/Life Skills curriculum is therefore designed to support both our pupils personal and social as 
well as academic development. The teaching of Life Skills at Ark Oval Primary Academy fits within our 
rationale and aims for our whole school curriculum. 
 
Vision for Life Skills  
The Sutton Trust report ‘LIFE LESSONS Improving essential life skills for young people’ - October 
2017 highlight a number of key findings: 
o Adult life requires a range of skills in order for people to flourish, both in the workplace and in 

their daily lives, from the confidence and motivation to seek challenges and complete tasks, to 
the interpersonal skills that aid teamwork and other social interactions. These essential life skills 
are crucial to people achieving their potential, and therefore it is natural that they should also lie 
at the heart of our education system. 

o Young people from disadvantaged backgrounds in particular don’t have access to the benefits 
that enrichment activities outside the classroom can bring, such as debating, volunteering and 
the performing arts 

o With increasing automation, it is the ability to show flexibility, creativity and teamwork that are 
increasingly becoming just as valuable, if not more valuable, than academic knowledge and 
technical skills. 

o Every young person should have the opportunity to build their confidence, motivation and 
resilience in ways that will benefit them for life. 

 
With this in mind, and in line with our overall ethos of striving for excellence, we seek through the 
development of our PPA/Life Skills curriculum to prepare our children for life beyond Ark Oval 
Primary by: 
 
o Creating a lively stimulating school where every individual is encouraged to maximise their 

opportunities for intellectual, moral, spiritual, physical and social development. 
o Developing self-confidence, self-worth, self-awareness and resilience  
o Enabling pupils to develop lively, enquiring minds with the ability to question and argue 

rationally and to apply themselves successfully to tasks, problem solving activities and physical 
skills. 

o Supporting pupils to understand the world in which they live and to develop the ability to 
contribute as a member of a co-operative group and to recognise their responsibility within a 
community. 

o Enabling pupils to acquire knowledge and skills relevant to adult life, at home, at work, at leisure 
and as consumers and as citizens in order to achieve maximum potential. 

o Developing financial capability 
o Developing knowledge of how to keep healthy both physically and emotionally 
o Encouraging pupils to acquire values, attitudes and concepts which enable the individual to 

adapt to life in Britain and in a fast-changing wider world. 
o Encouraging a respect for all and an understanding of various religions and cultures present in 

our modern society. 
o Developing employability skills and supporting challenging career aspirations 
o Developing skills so that the children are well prepared for the next stage of their education and 

are ‘Secondary ready’  
 
Teaching of Life Skills 
Life Skills is taught as both a discrete subject, within PSHE lessons and as part of our wider 
curriculum. The school uses a variety of teaching and learning approaches including: 
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 Providing opportunities for the children to discuss, exchange and share ideas, experiences, facts 
and opinion on given topics. 

 Allowing the children to share their opinions and views through debates in order to develop 
effective communication skills. 

 Using role play to explore real life situations and unfamiliar concepts and develop the skills of 
negotiation, assertiveness, communication and self-awareness. 

 Using storytelling to tell narratives with specific themes such as assertiveness, negotiations, and 
decision making. Using them to help identify choices they make on a day to day basis and the 
consequences of making decisions. 

 Asking probing questions and posing problems which allow the children to brainstorm as a way 
of expressing their ideas with others, teaching children to value, respect and accept others 
contributions. 

 Playing games and planning activities to interest and excite the children and teach them how to 
clarify difficult issues, discuss sensitive issues, enhance communication skills and learn and 
practice new life skills 

 Providing the opportunity to hear visiting speakers, such as health workers, police etc whom we 
invite into the school to talk about their role in creating a positive and supportive local 
community.  

 Each class takes part in a weekly ‘JIGSAW’ sessions (PSHE) to discuss/focus on areas of 
relationships and feelings, building confidence and improving self esteem alongside the use of 
mindfulness techniques  

 Encouraging the children to take part in a range of practical activities that promote active 
citizenship, e.g. charity fundraising, the planning of school special events such as an assembly or 
open evening, or involvement in an activity to help other individuals or groups less fortunate 
than themselves 

 . Organising classes in such a way that pupils are able to participate in discussion to resolve 
conflicts or set agreed classroom rules of behaviour linked to the school’s values.  

 
Ark Oval’s Pupil Parliament 
 
At Ark Oval we teach our pupils how society is organised and governed. We ensure that they 
experience the process of democracy in school through the school parliament.  The members of the 
school’s parliament are elected through a secret ballot after candidates has shared their ‘manifestos’ 
with their peers.  Year 6 pupils are then given the job of becoming returning officers. The school 
parliament meets regularly to discuss school issues and to encourage children to present their points 
of view to make changes throughout the school. We teach them about rights and responsibilities. They 
learn to appreciate what it means to be a positive member of a diverse multicultural society.  
 
Teaching of First Aid  
 
“Pupils can support their own and others’ health and wellbeing, including basic first aid.” 
Department for Education, February 2019 
 
From September 2020, all state-funded schools in England will be required to teach first aid as part of 
health education for all Key Stages. This will include basic first aid skills for common injuries. Primary 
school pupils will be required to learn how to confidently make an emergency call and how to deal 
with head injuries. Secondary school pupils will be required to learn further first aid skills such as CPR 
and the purpose of defibrillators. 
 
As a school we will be using the St John’s educational resources to support our teaching of First Aid 
skills to all Key Stage 2 children. 
 
Teaching of Debating -Votes for School  
 
Votes for Schools in an online voting platform for schools that gives all young people a deeper 
understanding of current affairs.  It embodies fundamental British values and helps prepare young 
people for in life in a democratic society.   
 
Children are presented with a weekly question related the latest news or key topics such as anti-
bullying. Different viewpoints are presented to the children to allow them to debate and form their 
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own opinions.  Yes/No votes are then taken as to the children view against the question posed -these 
votes are then compared to the local and national views of other children debating the same question 
across the country. 
 
Teaching of Jigsaw (PSHE) 
 
Jigsaw is the PSHE scheme of work that all year groups follow.  The Jigsaw is a spiral, progressive 
scheme of work that provides relevant learning experiences that help children to navigate their work 
and to develop positive relationships with themselves and others. 
 
Through the weekly jigsaw pieces (lessons) there is a strong emphasis on emotional literacy, resilience 
building and nurturing mental and physical health.  Each lesson also includes mindfulness -allowing 
the children to advance their emotional awareness, concentration and focus. 
 
The scheme of work meets keys expectations such as the DFE Relationships and Health Educations 
Guidance, SMSC, British Values, Personal Development and Internet Safety 
Teaching of Online Safety 
 
This area is taught through a variety of different paths, through our Purple Mash computing scheme of 
work, within the Jigsaw Scheme of work and discretely through our Life Skills Curriculum where age 
appropriate CEOP resources are used  
 
Teaching of Road and Public Transport Safety 
THINK! Is the official government’s designated road safety campaign the school uses their education 
materials to support the teaching of road safety and safe travel on or around public transport. We also 
use National Rails resources to support understanding and safe behaviours around railway lines. 
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Inclusion and our Curriculum 

Our vision for SEND at Oval is the use of a clear graduated approach to supporting all pupils with 
their learning. Inclusive practices are embedded in all that we do. We are committed in provided an 

excellent education to all regardless of need. We work hard to overcome barriers to learning in 
order to support every child to succeed academically, socially and emotionally to become a well-

rounded individual. 

 Ark Oval School is an inclusive school and committed to providing equal opportunities for all 
children. 

 School clubs, educational visits and residential trips are available to all children. 

 When necessary the school will make reasonable adjustments to ensure that children with 
SEN and/or disabilities are included in all activities, making the needed adjustments to 
ensure pupil wellbeing and safety are met. 

Curriculum Inclusivity at Ark Oval’s is building inclusivity from 'concept to review'. 

This means the principles of inclusivity are embedded within all aspects of the academic 

cycle from the development and revitalisation of curricula, through the practice 

of teaching and learning, to the process of assessment and finally full circle 

to curriculum review, modification and revalidation. Inclusivity is treated as an 

ongoing measure of quality assurance and enhancement of our school Curriculum.  

 

Structure of Graduated Approach  

At Ark Oval Primary school we have a 3 tiered approach to supporting a child’s learning. 

Universal (Wave 1) – this is the quality first teaching your child will receive from her/his class 

teacher and may include some very minor adaptations to match learning needs. 

Targeted (Wave 2) - it may be appropriate to consider making additional short term special 

educational provision to remove or reduce any obstacles to your child’s learning.  This takes the form 

of a graduated four part approach of a) assessing your child’s needs, b) planning the most effective 

and appropriate intervention, c) providing this intervention and d) reviewing the impact on your 

child’s progress towards individual learning outcomes. 

 Specific targeted one to one or small group interventions may be run outside the classroom. 

These will be limited to a number a weeks to minimise disruption to the regular curriculum. 

You will be kept informed of your child’s progress towards learning outcomes. 

Specialist  (Wave 3)– it may be necessary to seek specialist advice and regular long term support 

from a specialist professional outside the school in order to plan for the best possible learning 

outcomes for your child. This may include educational psychology, speech and language therapy, 

occupational therapy, sensory advisory teachers and the child development service. The school may 

need to prioritise referrals to these services. For a very small number of pupils access to these 

specialists may be through a Statement of SEN or an EHC Plan. 

 4 areas of need: 

 •            Communication and interaction 

Pupils with speech, language and communication needs have difficulty communicating with others. 

This may be because they have difficulty saying what they want to, understanding what has been said 

or they find it difficult to understand the use of social rules and communication. 
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•             Cognition and learning 

Learning difficulties cover a wide range of needs, including moderate, severe or profound and multiple 

learning difficulties. Pupils may have specific learning difficulties, encompassing a range of conditions 

such as dyslexia, dyscalculia and dyspraxia. 

•             Social, emotional and mental health needs 

Pupils may experience a wide range of social and emotional difficulties which manifest themselves in 

many ways. These may include becoming withdrawn or isolated, as well as displaying challenging or 

disruptive behaviour. Pupils may have disorders such as attention deficit disorder, attention deficit 

hyperactive disorder or attachment disorder. 

•             Sensory and/or physical needs 

Many pupils with vision impairment (VI), hearing impairment (HI) or a multi-sensory impairment 

(MSI) will require specialist support and/or equipment to access their learning. Some pupils with a 

physical disability (PD) require additional ongoing support and equipment to access all the 

opportunities available to their peers. 

 

Implementation- What does this look like? 

 
Each Year group identifies the individual needs and support for these needs in a chart as modelled 
below.  This is reviewed each half term to assess effectiveness, impact and to plan next steps.  The 
outcomes show the criteria needed to complete an intervention.



 
  

  Wave 
Children Identified in 
Assessments as a focus 

Plan / Do Review (Exit Criteria) Staff involved 

  
  
  
  
ReadingWritingMathsHigh 
achieving groupsSAL 
Support  Social skills 

  

I 
(Universal High 

Quality teaching) 

  
RWI phonic booster support  
Grey books, Set 2-3 sounds, letter 
formation 

To consistently recognise set 1-3 
sounds when reading 
To consistently use set 1-3 sounds 
in writing 

  

  
Spelling support 
Tuesday 

To consistently spell topic words 
correctly 
5 HFW’s/ star words per week 

  

  
Laptop use 1x literacy session per 
week 

To express my ideas clearly 

  
Literacy targeted support 
  

To punctuate each sentence 
correctly 
To consistently produce complete 
and correctly structured sentences 

  Fine motor support 
To form my letters clearly 
To move around each letter in the 
correct direction 

        

II 
(Targeted) 

  
Special zippy reading pack-10 mins 
daily 1-1 
1-1 support 

To promote a love of reading 
To support the acquirement of an 
extended vocabulary in literacy 

  

  Exercise and hand putty group To focus during carpet/ table time   

  Word Wizard 

To pronounce new words correctly 
To understand what they mean 
To use new words in an appropriate 
context 

  

  
Maths 
30 minutes 

1-1 support to recap and consolidate 
each mornings learning 

  

  
Extension Literacy group x1 per 
week 

To  achieve my Level 3 learning 
target as discussed with my teacher 

  

  Art Therapy 

To describe how I feel 
To explain why I feel this way 
To share ideas on strategies to 
respond appropriately to my feelings 
To interact and communicate with 
my peers successfully 

  

  
Wise behaviour programme 
3 groups (Year 2-4) 

To make good choices consistently 
To manage my emotions 
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pm To support my: personal power, 
emotions, positive vs negative 
thought, cycles and /or habits of 
behaviour 

  
IPG 15mins daily 
1-1 Social skills session 15 mins 

To talk to peers and adult 
appropriately 
To resolve conflicts with peers 
successfully 
To communicate and interact with 
peers successfully 
To make 5 points progress on my 
social star 

  

  Discussion time 

To set expectations for the day 
Discuss any challenges from 
previous day/ any apologies to do at 
the start of the day/ celebrate 
successes 

  

  
Trampoline and heavy work 
activities 

To support me to behave 
appropriately in class 
To stay on task to complete my 
learning activities at my table 
To make 5 points progress on my 
social star 

  

  
IPG 
pm 

To interact successfully with my 
peers 
To manage my emotions 
appropriately 
To make 5 points progress on my 
social star 

  

III 
(Specialist) 

  SAL therapist group 1x per week 

To pronounce my target sounds 
correctly 
To use 1-2 word sentences with my 
peers 

  

  OT 

To carry out my exercise 
programme with increasing 
independence 
To request a specific movement 
break to meet my current need that 
session 
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 The class teacher and other staff working with children to ensure they receive appropriate teaching and support in order to reach these goals. The 

learning plan, strategies and progress will be reviewed half termly.  

 External agencies and specialists may also review your children's progress and adapt their planning accordingly. 

 Interventions will be put in place if needed to support specific areas of difficulty. 

 

Impact- How do we assess impact? 

  Children's progress will be assessed both in terms of their regular learning within the class and with regard to specific intervention programmes. 

 The impact of the support given is carefully measured to ensure that the learning outcomes have been achieved and if not, what adaptations are 

necessary. It may be decided that a further period of support would be beneficial.   

 Parents and children will be kept informed and encouraged to be actively involved at all stages of this support.  

 PPMS's/GRC meeting 

 



Exemplar Outcomes Across the Curriculum



Approaches to Assessment- ‘Remembering More’ 

Calibration as opposed to causation 

The academy strongly believes that assessment should only be used to inform teaching practice and 
support learners without additional pressure, stress or teaching workload. To address this the 
academy has taken considerable steps to address the assessment routines and cycles in school. In class 
assessment follows a formative feedback model where pupils are coached, learning conferences take 
place and supported in making progress as opposed to written comments in books. The academy has 
maintained three formal assessment points for the 19/20 year as we fully transition into a new 
assessment regime. This is also reflective of the number of children who start mid-year who may 
otherwise have incomplete information and therefore a weaker picture for us in terms of the 
appropriate support. 

Curriculum Assessment 

How we know learning has taken place… 

1. Low stakes quizzes and recall ‘check ins’- Learning is a change in long-term memory. This 
means that we can’t really assume our students have ‘learned’ something unless, at some point later, 
they can show that they can remember it. (Tom Sherrington 2017) 

In every wider curriculum lesson, teachers will use a range of recall tools and strategies to ascertain 
what pupils can remember. This allows teachers to know where gaps in knowledge are and where 
further consoldatio is required and allows pupils to grapple with their understanding so that learning 
becomes long-term and sustained. Recall tools include low stakes half termly quizzes, ‘tell the story’ 
using key words, summary activities, mind-mapping to promote links in thinking and understanding 
and private assessment e.g. silent self-quiz so pupils can attempt and then self/peer assess to close the 
knowledge gap. 

2. Curriculum links-to-learning- Each time a concept is encountered within a different context, 
not only is the concept more likely to be remembered, the understanding of that concept becomes 
more nuanced. (Clare Sealy 2017) 

As mentioned above, the ‘Do Now’ of each wider curriculum lesson is known as the link-to-learning 
and is an exploration of how the lesson links to previous learning, something the child has 
encountered in a different discipline or subject area and how this will provide them with crucial 
knowledge to access subsequent learning. Pupils explore- (a) how this links to last lesson/last 
week/last term (b) how this links to something I know from my own understanding (c) how this will 
link with what we learn next 

3. Knowledge organisers to specify exactly WHAT needs to be learnt- Specifying the exact 
knowledge is just a starting point. Sequencing it, explaining it, checking it, quizzing on it, practising 
combining it, testing it, and revising it for years are vital if pupils are to remember it for years to come. 
(Joe Kirby 2015) 

Each half-term, teachers are supported by curriculum faculties, subject leads and subject- specialists 
to create knowledge organisers capturing the knowledge that the pupil will acquire by the end of that 
half-term. This is shared with pupils and parents and is referred to at the beginning of every wider 
curriculum lesson so that is revisited and revised regularly. Pupils then add to it and supplement the 
knowledge organisers with additional understanding, questions, ideas and thinking. Thinking in the 
wider curriculum is also captured in our ‘thinking jotter’s’ – a place where pupils can articulate their 
thinking as they continue along their learning journey. 

Assessment: 

Schools are required to develop their own assessment systems to track the progress children in their 
school are making. Teachers continually assess children against the National Curriculum expectations, 
using their findings to plan for progression. 

Our pupils are assessed every term, whether it is using teacher assessment or more formal 
assessments which follow the Ark guidelines. Pupils are assessed in reading, writing, mathematics and 
across the breadth of our wider curriculum. Assessment takes many forms: marking, questioning, 



 50 

work scrutiny, observations and short tests (specifically we use Hodder Pira and Puma assessments). 
This kind of ongoing assessment is vital at school, as it helps the teacher plan what each child needs to 
learn next. 

Termly progress meetings are then used to moderate teacher judgements, to check children are 
making good progress and to inform the support we give. Within school we centrally track the 
progress each child makes. This is updated at least termly and is based on progress towards end of 
year expectations. We analyse the data each term to ensure children are being supported to reach high 
standards. 

Attainment of the National Curriculum standards and the level of progress made are reported to 
parents during parent consultation meetings and in the end of year written report. In addition to 
commenting on progress and attitudes reports will indicate attainment against expected standards 
using the following categories: 

 Well Below Expectations - working significantly below the end of year expectation 

 Below Expectations - not yet meeting the end of year expectation 

 At Expectations - working at the expected end of year expectation 

 Above Expectations - securely working at expected end of year expectation 

 Well Above (Working at greater depth) - Demonstrating deeper understanding 
(mastery) of the learning objectives. This is unlike old levels in that children do not move onto 
new content, rather they achieve a deeper understanding through problem solving and 
applying their knowledge in a wider range of contexts. 

National Assessments 

Baseline Reception 

Children will be given a short baseline assessment within the first few weeks of starting Reception 
class, completed by the teacher, to find the individual child's starting point. 

End of Year 1 

Children take an externally set Phonics Screening Test in June. Children will also be assessed on a 
regular basis using teacher assessment; you will be informed whether your child has met the required 
standard in phonics. If they have not met the expected level, they will be retested in Year 2. 

End of Year 2 - (End of Key Stage 1) 

In May, Year 2 children will be assessed using externally set tests; these will be marked internally by 
the teacher. The tests cover mathematics, reading and writing. The writing assessment also covers 
spelling, punctuation and grammar. Instead of a level, children will be given a scaled score which will 
be out of 100, where 100 is the standard for that stage. These tests are used to validate the school’s 
teacher assessments in these areas. 

End of Year 4 - (Multiplication check) 

In June, all year 4 children nationally will be expected to sit an online assessment of their competency 
with multiplication tables. This is an online assessment of mental arithmetic where the child will have 
6 seconds to answer a multiplication check question between the x2 table and x12 table. This 
assessment will be used to validate the quality of the academies mental arithmetic provision. 

End of Year 6 - (End of Key Stage 2) 

Children will sit National Tests in May; these cover mathematics, reading and grammar, spelling and 
punctuation. Writing assessments continue to be based on ongoing teacher assessment; moderated 
locally. The tests will be externally set and externally marked. The format and level of challenge has 
changed. There is no longer a separate Level 6 paper. Children will no longer be given a level instead 
their raw scores in the tests are converted to a scaled score, where 100 is the standard for that stage.



 

Feedback Policy- Assessment for Learning 

Ark Oval’s feedback policy is rooted in three key principals: 

 ‘Marking is feedback but not all feedback is marking.’- research into the effectiveness and 
impact of marking on pupil progress shows that the impact of written marking is low and a 
more efficient and targeted approach is necessary. 

 ‘Feedback should be more work for the recipient than the donor’- Dylan William- the 
cognitive load needs to be shifted onto the pupils. Feedback needs to be specific and drive 
forward individual pupils’ performance. Simple put- it shouldn’t be feedback for feedback’s 
sake.  

 ‘Feedback can be the information that drives the [formative] process, or it can be a stumbling 
block that derails the process’- Brookhart- feedback needs to inform subsequent teaching and 
learning to be beneficial.  

Feedback Process  

 

 
 
 
 
 
 
 

 
 
 
 
 

 
 
 
 
 

Verbal feedback- 
over the shoulder  

Daily AfL log on planning to feed into 
subsequent teaching 

Daily verbal feedback is given verbally to pupils, over-the-shoulder, during the independent activity. 
Pupils respond to this verbal feedback using the blue pen, which reflects the dialogue between pupil-teacher. 
AfL logs/pupil conferencing also inform these conversations ensuring that dialogue is targeted, personalised 
to individuals and meaningful.  

Daily AfL logs on the 
planning reflect: 
-work to praise and share 
-pupils needing further 
support 
-basic skills errors 
-misconceptions and next 
lesson notes  
This ensures that feedback is 
shaping teaching going 
forward.  

FOUR Rs of EFFECTIVE FEEDBACK  
R1 - Redraft/Redo 
Go back and edit a certain element of your work 
R2 - Rehearse 
Go back and re-practise a certain element to secure mastery (Adult 
guided) 
R3 - Respond 
Go back and practise by answering more similar questions posed by 
adult 
R4 - Re- Research and Record 
Exploration of new skill and independent application/exploration 
and evaluation 



 

How we Review and Refine our Curriculum 

The Ark Oval Curriculum is continually reviewed and refined so we can ensure the best possible 
standard of education for our pupils. The method of review typically takes two forms: 
 
-Quantitative: 
 
Reviewing data both internal and end of Key Stage to see if our curriculum is enabling our pupils to 
not only thrive as individuals but academically.  
 
-Qualitative:  
 
Through pupil voice surveys, staff ‘think tank’ CPD training sessions, staff surveys, in-house 
leadership monitoring panels, external monitoring visits (network), partnerships with other schools to 
support curriculum development and design.  
 

Curriculum Evolution- 19/20 Overview 

 

 
Intent 

 
Implementation 

 
Impact 

 

English 

To embed a writing model which 
teaches and re-teaches the 

fundamental skills or writing and 
follows a similar approach to that 

of a real author- a knowledge 
phase (familiarising pupils with 

genre features and a reading 
focus), a skills phase (explicitly 

teaching the writing skills 
necessary to write confidently) 

and an authorial phase (allowing 
pupils to apply these skills to 

have an impact on their reader). 
 

The revised English model was 
introduced in September 2019 and 

the English lead, in conjunction with 
the TL Lead and the DH-QoE 

support teachers with 
implementation through pre-

planning meetings, co-planning 
meetings and writing moderation 
both across the network and the 
locality. These measures support 

teachers in developing their 
confidence in assessing pupils’ 

writing and using this to inform 
their pedagogy. 

Autumn 2 Data 

Mathematics 

To embed a maths mastery 
curriculum which encourages 

pupils to develop problem-
solving and reasoning skills and 

become confident 
mathematicians who can 

articulate their understanding 
clearly, through the use of 

concrete, pictorial and abstract 
resources. Pupil should develop 

analytical skills through their 
mathematics learning and have 
regular opportunities to think 
critically and logically about 

given problems, through 
mathematical investigation and 

enquiry. 
 

Teachers are offered regular support 
with implementation of the maths 
mastery curriculum, particularly in 

tailoring it to address gaps in 
understanding to ensure sound 

mathematical foundations. Maths 
Mastery Development Days support 

the Maths Lead in rigorously 
monitoring the implementation of 

the MM curriculum and offer 
school-wide support in ensuring the 
delivery of lessons is high-quality. 

Autumn 2 Data 

Science 
To develop our pupil’s scientific 

knowledge of the world and 
enable them to constantly 

The next step in our Curriculum 
journey in Science is to introduce 

STEM ‘drop down’ days to 
 



 53 

question and show curiosity for 
the natural phenomenon that 

surrounds us in our day-to-day 
lives. We aim to develop our 

pupils’ methods of enquiry so 
that they can investigate 

questions using the scientific 
method and draw conclusions to 

satisfy their curiosities. 
 

supplement the Science curriculum 
and ensure that pupils get ample 

opportunity to pose questions, 
formulate hypotheses, carry out 

investigations and confidently share 
their findings. Introducing these and 

a ‘Science Fair’ to showcase their 
learning will be a key focus of the 
Spring2 term. We will also be 
focusing on developing teacher 

subject knowledge throughout the 
Spring Term, specifically with a 

focus on ensuring clear and concise 
explanation of scientific knowledge 

PSHE and 
Citizenship 

To equip our pupils with the 
values, virtues and compassion 

that is required to navigate their 
lives and develop a strong sense 

of self with our Jigsaw 
curriculum. We aim for our 

pupils to develop the ability to 
carefully regulate their thinking, 

actions and behaviour and 
consider the impact they have on 

the people and world around 
them. We hope that by the time 
they graduate from Y6, they are 
conscientious members of the 

local community and society and 
are self-aware so that they can 

employ life skills, such as keeping 
themselves safe both in public 

and online. 
 

The DH- Pastoral is currently in the 
process of developing a life skills 
curriculum which maps out the 

skills that we aim to equip our pupils 
with from EYFS- Year 6. This is 

supported by our Outward-Bound 
programme, which is ongoing, our 

work with the British Heart 
Foundation in providing KS2 pupils 
with life-saving skills and our work 

with We R Just Kids- a Human 
Rights charity. 

 

 

History 

To embed a History curriculum 
which encourages our pupils to 
have a true appreciation of how 

our history has shaped the 
present-day and future, from 

authentic knowledge sources. We 
aim for our pupils to be able to 
confidently sort through, infer, 

synthesize and evaluate 
information from sources to learn 
about key historical events, about 

our ever-changing society and 
about the world as it once was. 

During the Autumn 2 term a key 
focus will be to revisit previous CPD 

on how to deliver high-quality 
history lessons, this time with a 

renewed focus on using artefacts, 
sources and other resources to bring 
History to life in the classroom and 

to deliver content in ways that 
support the ‘investigative’ nature of 
the real-life Historian. The History 

Lead will be delivering training 
during the December INSED after 

attending a training session held by 
the Historical Association. 

 

The impact of the 
ACP History 

material 
supplemented by 

our continued focus 
on developing the 

teaching of History 
can be seen in both 
the ACP workbooks 
and Breadth books 
outside of the ACP 
year groups. Pupils 

are able to 
demonstrate their 

knowledge and 
retain it, as seen 

anecdotally through 
the low stakes’ 

knowledge quizzes.  
The next step is to 

track this more 
rigorously through 
the personal targets 

which have been 
trialled in the 

Autumn term, so 
that teachers can 
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isolate historical 
strands that need 

further 
consolidation. 

Geography 

To provide pupils with the 
geographical knowledge and 

understanding so that they are 
able to appreciate how geography 

shapes people, places and the 
world. We also aim to instil a 
sense of global responsibility 

within our pupils- the idea that 
they can play a part in exploring 
and resolving challenges that our 
planet faces and truly appreciate 

issues of sustainable 
development. 

 

Our Geography lead, a Geography 
graduate, will be leading subject 
knowledge development during 

Spring 1, with a focus specifically 
on sustainable development and 

global issues, culminating in a whole 
school showcase of learning on 
Earth Day (April 22nd 2020) All 

classes will be subscribed to 
‘National Geographic Kids’ and will 

be exploring 1 article with a key 
theme per half term. 

 

Religious 
Education 

To ensure our pupils have a 
respect and understanding of all 

world religions and an 
appreciation of the fundamental 

values that all world religions 
share e.g. Compassion, kindness 
and love. We aim to instil a sense 
of tolerance and understanding in 

our pupils and give them the 
knowledge of different religions, 
their core beliefs, ideas and an 
understanding of key festivals 
that these religions partake in. 

 

Religious studies progression will be 
reviewed and developed during the 
Summer term so that religious 
studies is thread through the ACP 

curriculum so appropriate links can 
be made where possible to 

strengthen learning and 
understanding. E.g. Linking a unit 

on Charity in PSHE with the study of 
Islam and the concept of charitable 

giving in the form of Zakat. 
 

 

Modern 
Foreign 

Language 

To provide our pupils with a 
unique language skill that will 

develop and sharpen their 
understanding of the evolution of 
language. We aim to teach Latin 
across the school in order to give 

our pupils the opportunity to 
explore a language that has been 

the milestone of our literary 
traditions. 

A grant for £1000 has been secured 
to roll out the Classics (Latin) to all 

of KS2 with a view to rolling out 
whole school by 20-21. KS2 

Teachers will receive x3 twilight 
training sessions on the delivery of 

Latin (January-Spring 1) and 
textbooks are provided as part of the 

bursary for all pupils, as well as 
support materials/resources for 

teachers. 
 

 

Art & DT 

To provide pupils with artistic 
knowledge and skills so that they 
can express themselves creatively 
through Art and Design.  We aim 

to give our pupils an 
understanding of the history of 

Art and how different artists have 
expressed themselves in a unique 

way, so that they too can shape 
their individual artistic 
expression and style. 

 

In Autumn 2, the Arts Faculty will 
be using the winter festival as a 

vehicle to embed the concept of the 
progression of artistic skill across 

the school by supporting the staff in 
creating winter art using varying 

methods and skills. 
During the Spring term, the Arts 

faculty will be focusing on ensuring 
we are well- resourced to support 

the developing Art Curriculum and 
will be applying for the Arts mark 

award in the 
 

Summer Term in 
order to get subject-
specific support in 
raising the profile 
and quality of the 

Arts Programme at 
the school. 

Drama 
To provide our pupils with ample 

opportunity to express 
themselves through the form of 

During the Spring 1 term, we will 
be adopting the ‘Play in a Day’ 

approach to embedding appropriate 
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drama and acting. We aim to give 
our pupils the opportunity to use 
the medium of drama to develop 

the skill of empathy as well as 
being able to confidently explore 
plot lines and how emotions are 

experienced in the narrative 
form. 

 

progression of drama across the 
school.  Each year group will focus 
on particular dramatic skills that 

grow in complexity to produce a play 
over the course of a day. 

Drama will also be threaded through 
other subjects in the curriculum, 
particularly English and History 

where drama activities will be used 
to supplement understanding and 

knowledge-building. 
 

Music 

To engage pupils in a music 
curriculum which allows them to 
develop musical understanding 

and skill and gives them the 
confidence to express themselves 
through music.  We aim to offer 

our pupils a secure basis with 
which to apply their 

understanding and showcase 
their musical abilities confidently 

to an audience. 
 

Charanga’, a music scheme of work, 
is being trialled during Autumn. 2, 
with a. view of being fully adopted 

by Spring 1. The Arts Faculty will be 
supporting teachers in developing 
the subject knowledge to deliver 

high-quality music lessons through 
masterclasses during Spring 1. This 

music curriculum is currently 
supplemented by (a) Ark Music 

Specialist Teaching in KS1 (b) The 
School Choir led by a music 

specialist (c) One Voice choir (d) 
Daily singing and singing 

assemblies. 

 

Computing 

To equips pupils with the 
knowledge and computational 

thinking and creativity to 
problem solve confidently. We 

aim to prepare our pupils to use 
information technology to create 
programs, systems and a range of 
content across all subjects in the 

curriculum. Through our 
computing curriculum, we aim to 

prepare our pupils for the 
technological advances that the 
world is yet to see so that they 
can succeed in whatever career 

they choose to pursue. 
 

The ‘Purple Mash’ programme was 
acquired in the Autumn term and 

will be rolled out across the school in 
Autumn 2/Spring 1 term. Staff 

will receive subject-specific support 
in delivering the Purple Mash 

content during Spring 2, with a 
focus on ensuring cumulative skill 

building across year groups to 
ensure progression. 

Computing resourcing is a 
significant barrier to this and will be 
reviewed by the Principal during the 

Autumn term. 
 

 

 
 
 


